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Klassen, K. (2021). Proper name theory and implications for second language reading.
Language Teaching, 1-7.
Z0m R 3k 2020 £E Christopher Brumfit & X 3% o
(iZ: Christopher Brumfit % X ¥ 6938 & A T 224 Language Teaching AT 89 €4 % 45
Z — Christopher Brumfit, 231 & &I#fF kK & i ikt F= Language Teaching 72301 44 2% i
REAEF T HATRA, 2020 Fa9it L EMH 2 RiES F R ETF.)

HEIEES Y, TELKEEEA L —BEIAE Z8RE, WA LEYERR
N4, Hhis . HR%4 X (Hirsh & Nation, 1992)., —UiaJC W5 % E KL 18
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W5t (Uden et al., 2014). {H2&&H ZEEE S RGBT A2 i /EH 2
208 ?

Klassen (2021) 7EIX s &= A2 H = AN B A R [ 1R AT T %7 444
B E, BIETZEAA IE 5 A DA 3 g BEA AR o 27 2240 A B it MTLC1865)
Feth, VLA LA DAFRAREE, (BB B bR R X, A RER N TR HIE
IRFIEE S B, RIEAE TES—H 0. ESFXMNEFTE=MAE R, AT
BWRIES RANARE 7, BAB/MIETEE X, BISL/AARE (Anderson,
2007; Coates, 2006); A F = Z U N HARNL & SCIRBLE R A 70 L,
wnyEs . BEAR. IR LL AETE R SE (Van Langendonck, 2007). A ¥ i 4 B AY
FRE , ADEFINFR LA S &b E X, BUCKH & 4417 99 N A # (Hanks,
2013),
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PRI, R PE 3 EARIA: 1) 185750 R B 22 2] = e H 4
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WE X 3) = HBRE b B & A 415 S (Horst, 2013; Kobeleva,
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TEE S 5, 72 BEA5ER L (Digital Multiple Composing, LA i
B DMOC) i ZiEZ I FE N E R NEFAFRR TEamPEE, midd
BHE R B P27 AEhE1E 5 Ko 2 oot GV A 20
WRG, ESIERN— RSS2 EIEE) (Jocius, 2013; Kress, 2010). CH #FFCIE
B DMC B et 2= I H M H E2 2, AR R S . ARuhdE 61N
ARG FRIEAEE RV s (Jiang, 2018) . H AW A EFEHFSE, N8 DMC £
Hl 855 21 LRI B S Re ), R ), A OOFIET AR (Kim
&Belcher, 2020) .

Cho &Kim (2021) K 3ET Language Teaching Research WJIX s LT NIRTT
DMC f& B S 45 S8 il AR A 7R B . B 503 i [ e A e A
EEL G RS E/E K DMC SRR AT R ILEEAT T XA 7, ZRPAAE
R — R RESHHEES —R gk (summary-reflection task), PFHIbR
MEEEAS =0 ZZEEERE; DEATHNENFFS5ET X FERE; REFH
E%Z5E.

(1) LA BERE: WA HE S Plakans& Gebril (2015) FIPENEI, M
WG ALK B MR E =N e R X 22 A SR AT VAN, AR
W45y, B3 12 5%

(2) ABEMFE5BS T W5 K H Plakans & Gebril (2013) HIZwfd /7 &,
MBS E5TE S FAANLEEXS summary #8733 1PF 7. Hod BN 556 1Y
e E BRG] B BSOS T RO s, AR A P S DU A R
PR FRUE R A 5 - N B AE IR S T-units HIJE BN, 14 A% (IR D; if
BRI E R FE S GEF) RiA, i “CEEAER AR
BRI E SO T H0 #1007 1A ST B2 AR 100 AN BLa (8 H 508 & 8GR .

R 1 EFESAE summary F5 KA BERFIRSER

Score  Description Sample T-units in Sample T-units in
source text students’ writing

4 T-units from the source text He seized hold of the Androcles decided
including very important plot thorn and drew it out of  to help the lion and
units (key ideas) the lion’s paw. plucked the thorn out.

3 T-units from the source text They took him prisoner  Soldiers took
including important plot units and brought him back to  Androcles to the town.
(supporting ideas) the town.

2 T-units from the source There he saw the lion Androcles saw a lion
text including less important coming towards him. coming to him.
plot units (specific details or
examples)

1 T-units from the source text What do you think it Do you know what he
including unimportant plot units  did? did?

(3) 525 AR A% Philp & Duchesne (2016) #2HI 177 X} Ik

B HHES S S5 EATVPA, BRZAENE. e, 178, HREZF 2

B AREES RSN EB R, RS AR s, BARAT E AR
AR T B ENE S BB T-units FT 5 7E SCE R BB LR

i FL A SPSS Xf DMC KAt G iS BAEM MBI LSS S E. 15

BMRABEXNF RS HE AT RS R SR IMBAT Pearson AT, 2L



PEn il KRR MR SR A AEBERE. 5 KNENTT E5S5EN
DI R TE L, e e L S NC R (ESE 2T FNCL (HIVECHI RERe T E I S PR
BEAh, W E XS PN Z S5 E PR SRR ITBRVERTIT, 2 — RSP
SRR AR IEA S, RS2 AR R S (A 20N 2 FTAHII ) R 48, nfE R PPAr
S8 A SAERUR B AL AR S SRR S @ oy, (R AT AR 2 12
G TS R .

ZH LR, DMC SIEEAA oA I HHER T, MELEARE SR
J1o BBk, HETECTEACT, S BUTE IR SR ESIKR SRR .
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YT 22 ZTERIEFT H T R T A SR AN 2 A T A o e HM B T AE - TR
2 WA A BEAG AT ST RN SR 2[RI ) 43052 E111s (2022) $2 45 7 — P i) L,
Bl “i%&T57%L” (an options—based approach) . “i&I” &G0 78 & i@ SLL6 A& F
AR, W E R, BEBAAEE, FAEFIBRTRES KAETN.
CHETNE” WS FRBOMARE SLPREFE S, A I TR E, WS
MR, MR R A E BT

LA S RTHES S (pre—task planning, PTP) N, T+ IiHE5 PTP
X 2 A 5 A R N BT R R s e Y S B A SRR, E1Lis 32 HH 7 — MRS |
WOE ASLE R PTP JETAESE (AP 1),



—  PTP

= Basic option =+ Unpressured

=% Pressured

Time allocated
Focus of planning
Access to notes
Options ., Implementation options Training
Language

Participatory structure

[TT11 111

Writing tasks

= Proficiency
=+ Individual factors

— Writing approach
B | SRiHE&IES (PTP) IEIHESR

ZHELR Y N =00, Jholie “HEARIEI”, “ LRI, “AEHRRT.
JTE Yot ZEoEl “ AT BE, B S SM PTP. QiANSCHE (BRI NP),
f it D B GRS A SR TONIRIN 5AE. — B e St PTP, 0 U 75 25t
Hifaphe, MR ER. EHES. 257 SEERTREER PTP B BEE
it TR M PTP INZREL A SRS ME Z R LS “ St i~ 34T B E . Ik
b, BOMAEBEE BTN 7575 18 2 21 B 7K PRI Nt WRAER € BOEE IS, W%
HEZE AR KR AT AL BB, KB BOE & 2 N A AR SE ) PTP AR

£ “RIGE” TR 51N, IERFUTIF AR IS A A AR S PR A, T
MRAR PR 8, X T HEIR R — R “IET” AT RE, Bk, KR
M HEETTE, R B i A ROR
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VEN—FAE S AMEZ S A A AR, “ TR ER IR
FHRE N M ARER TR K. BIR Seburn(2016) #HH T “ZFAR Nz E
(Academic Reading Circles, ARCs) IXFh#2aiz (I 1) , HiZE 5%
g5 el E 7 B UAE S B R AE 22 LA



Focus on lexical items to
facilitate comprehension
and improve ability to
engage with topic

Organise key text

Find connections,
concepts visually in

obvious or subtle,
between text various forms
concepts and to help see
other studies visualiser tex:l ;’MEP'S
text ‘erently
v Establish
contextual
references for leader lnitia:‘legrt;uﬁ
he|pfu| baCkal'OUnd comprenensio .
info for the reader lead :e:c:n:::;
rou
discussion

B 2 “ZZEREEE” BFEEAINMNACRESSE
KT, Xu(2021: 344) 7E ARCs FFERE FabAT obodE, B0 M €0, gifk /AT
%, VR NGBS, A ROHTI R AR R AR A o S A
BAUESS IR 1 .

® 1 “ARE” EFHHAEANMANACRES IR

Roles Tasks

write down two questions about the article and explain why they are important
 for the understanding of the article; organize in-class discussion among group
analyse the article structure and draw a mind map that presents a clear-cut image

Discussion leader

Mind mapper .
of the article structure.
. write down the main idea of each paragraph and connect the main ideas of all the
Summarizer S
- paragraphs to make it logical and coherent (length: 150-200 words).
c ; make notes on at least two possible connections between the content of the article
onnector
and the world outside (length: 150-200 words).
choose 5 words that you think are essential for this article, write down their
Word master meanings in English, and explain why they are important for understanding the

= article.

® 2 “HRE” EFUBELBEDRE



Three phases

Specific steps

Details of procedure

Pre-task phase

Main task

Step 1: create RC groups of four or
five each

Step 2: select a common text each
week for the cycle

Step 3: assign roles and cor-
responding tasks to RC group
members

Step 4: ask students to complete
their tasks

Step 5: carry out in-class group

A total of six groups were forrmed

One article was selected as intensive reading
material for RC tasks each week

A different role was assigned to each member of
the group

Students were asked to read the articles
independently, complete their role sheets, and
submit their work on the MosoTeach platform
1 When the students met in class, only one

work group was asked to make a presentation of article
analysis, consisting of all the roles assigned

2 Then the whole class conducted group
discussions of article analysis based on their own
role sheets, and compared their work to that of
the presenters

3 The students and the teacher evaluated the
presenters’ performance by commenting on their
article analysis, including agreements and
disagreements as well as strengths and
weaknesses

Students gave scores and brief comments on
others’ role sheets on MosoTeach.

The teacher gave scores and comments on
completed role sheets on MosoTeach.

Post-task phase Step 6: provide peer assessment

Step 7: provide teacher assessment

R TR CREIE D A R, Xu (2021: 345) MG H N T 26 445 4% 0
EL AR (A TS TNE) WA, R “IiEkE” Eat 7
AR ST BEETE S, B =N B (R 2): (1D SRR BL: FAE4I 4
%5 NN, RN A N, BT NAES: (2) RSB %4
ST ST S, FEEMWR BT IR WHE. TSNS (3) RS E B
T [P T PRI ZOM PPN X 2 A R I AT PEAG

T AR AU A D SR AR TR A 2 AR X “ ) 13 P8 AR5 A,
B AT A T SRR AN M B RS TR B0 5 B84k, Xu (2021) JEid
By ik OB HERBEKCENER BREEEE, 5N IZX P 5 TH 748
B o 25 RIGUE 1B X R AP St s R s A Xt “ Bl i pe” AT 55 FRA i
SR, HRESA YR I EPATES M 2 3 H 1

Xu (2021) IR FEIE St 5 1) “ B iselEl” AR5 R e le 5 AR TEE R
AR o X AL Z AR ST B A HR T 2228 R SR RE 1AL 1 R 4 e it T
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Seburn, T. (2016). Academic Reading Circles (Print edition). CA: CreateSpace
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WX EEZW R T HEE. DTN T RIESEAES A . Hi,
Packer& Timpane (2017) ¥4 70 N-LRE, OFEIFH SR FHES SR
HMEEHELTRIES .. @itdds. DAL, &~ FENEREE IR, ZEAEE
FKbb o XIS (20200 WFFL I, FE K22 AEFE O SR iiniz A H A LA [ @t
W Z A AR VRIS VEL HERRTEAI 78 41, DA ARSI AR RS
ARSI, AEXHX -, Guo 2 (2021 1062) T HIN I RING: 1B
H =450 P VPIAESE , MAHICHE . A8 R0 A AT SE M = AN D7 TR BT i B e 4 34T
PRAl, BARILTFE 1. SR IERIE R BE MK, ARtEERieiESfhn]
DIARCCRRE A, TSN R FR i da e S iEm vl 15 .

Whether and in what
ways evidence
sources relate to the
topics.

Credibility

The strength of The extent to which
evidence sources in evidence sources are
supporting accurate and
arguments. trustworthy.

B 1 Z4ERITEIPMHESR

FT Duncan %% (2018), Guo &5 (2021) i#— L4k T ib¥EA Rk i) TR 4s
fiE: 1 #2203, WiihFEEERSZONERIT; 2) BAekitE, |
TECFHEF R SERN, K57 RTwA; 3) A&amt:, w2 Enr A
LSRRG A 4) HESCBME, W2 BT LS8 S B e 5) A
HARANT, eSS HEMNE, W A 2ESHTE. R1ER TR
a1 _EIRRFE S ol

& 1 RIS LB

Feature Stronger support Weaker support

(1) Providing
core support

A source showing that there is an
increasing demand for energy on
packaging a large amount of bottled
water.

Counterclaim: The packaging material ol bottled water is recyclable, which
will not necessarily cause energy waste.

A source showing that there has
been an increased sale of bottled
water in the market.

(2) Being
diagnostic

A source indicating that the recycling
rate for packaging is very low.

(3) Being A source discussing energy waste

comprehensive  caused by bottled water in both
developing and developed countries.

(4) Being A source stating the serious energy

direct waste specifically caused by bottled

water production.

A source introducing energy usage
for producing hottled water by
displaving detailed statistics and
pictures with explanatory notes.

(5) Having
enough details

A source not mentioning the low
recycling rate for packaging.

A source only discussing energy
waste caused by bottled water in
developing countries.

A source stating serious energy
waste caused by general plastic
consumption.

A source introducing energy usage
for producing hottled water
without providing any detailed
information.




SR 1 RHIE, Guo %5 (2021: 1065)fUE T H.2% CPS(collaborative problem
solving) 1E55H0 (WK 2), BB EEFI TN, SRAELFETISTHE 12
PEAE R, RS 3 E AR R

LR I Stage 5

Giving and

Stage 4 receiving peer
feedback

Using
Stage 3 evidence sources

In class

$.9,.0.8 Stage 2 Judging usefulness Out of class
m of evidence sources
3l Locating relevant '
Stage 1 and credible

evidence sources

Defining ————————————
evidence needs {ut of class

& 2 Figk CPS f£55#t

M BT A e Tg CPS AR Uit SR ERAMASS & 1007 3, B4R T
Z 55N TR LGRS, HPrBs REHE, feieti®ioR. it
WA, AN SR S L, AR RN AN . 5B, R
JaaAE, MRS EIR. A AERE FEAHCH A SERgieda, midpLs
FEFATIR T R, BTN By KR IR S e, IF HiE
ABCE A, BT BB, BP0 B AIWHIEE R k. 22
WL PRE AL, FEFERT S b S ER B 4 2 15 LS 3. UMl DABEXTER 1
AR R HURALE, 1A SR B RS (3R T VIR B, (AR B 2
Fl LR SRA(E BBS, SO 51, JHERGR ST is Pk e o it
TRIE. FEULE B, BUMEBCE ST G (. Wiki S51E16) BRElES
Y8, DARORSE 2B P DL E AN E o SRR B R EYP. AR5 5ERUn, FIFEAH
GARER I AP R AR A I ROR o FEBLIERE T, R RE DL 1) B 43 345 By
P BEIRIY) S S 58, I HAESh A E AWt AT B8 . R, Foia] DUE I 145
18T, MRS bR S A R S £ B0 B st

FETLZ CPS ARSS it Ae T, A m LlEE SR PO iR I RE 0, EmiSETt
BB SCS AR i

SR
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